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CHAPTER I
INTRODUCTION

The problem of developing an effective supervisory
program for the Negro schools of Shelby County has been
very difficult.

'Ille unwillingness of teachers to accept

supervision, lack of full co-operation of local officials,
complacency of the parents with existing conditions, lack
of interest among lay people, the need for teaching
equipment, poor school buildings, bad road conditions,
low educational status among both white and Negro races,
and the unwillingness to try to improve conditions generally, have influenced the progress of the program.
Looking at the Negro schools of Shelby County in
comparison with those of some other counties, one is not
altogether encouraged.

The surest test of progress of

any race lies not in the accumulated wealth of the people,
nor in the degree of perfection in political organizations, nor in its educational advancement, and not even
in its organized church life.

All of these are, to be

sure, indices of development; but the surest test of any
civilization lies in the character of its homes.

Any

race that has the ability to build and keep sacred the
institution of the family must be considered progressive.
The history of the Shelby County Negroes has not been

2

very encouraging in this regard.

Since Shelby was among the group of counties having
the lowest educational status as reported in a survey
made during World War II, it seems that the ultimate hope
of improving the status of Negro life in that area is to
improve the schools through an effective educational
program that will meet the needs of all the people of the
community--adults as well as children.

Case studies have

proved that community-centered schools have helped to
improve the living status of com.munities. 1
A close relationship between the school and the community has a two-way benefit.

Education is made meaning-

ful to children, and the level of living in the community
is improved.

The curriculum ceases to be limited to the

abstract and distant, and is limited only by the needs
of the children and the communities in which they live.
'lb.is is the direction in which many school programs
are moving, and this is the direction in which this program projects.

Careful planning enables an individual

or grou~, other things being equal, to accomplish things
which unorganized individuals or groups, not only cannot
ach ieve but cannot understand.

1

All planning should be

W. K. Mc Char en, "Improving the Quality or Living, 11
A Study or Community Schools in the South.
f-

3

co-operative, everyone concerned participating.

Experi-

ence has demonstrated that organizing a tentative program
for the guidance of school interest is essential to the
success of any situation.
Because supervision is an unusually complicated
process it needs careful planning.
must be considered.

Many different items

A group of learners of various ages

chronological and mental, of various purposes, interests,
backgrounds, and degrees of intelligence are to be considered.

There are many different outcomes to be accom-

plished by the learner and the staff.

There are subject-

matter, instructional materials, and many learning activities of varying complexity and accessibility.

The

nationality of the pupils, their social and economic
status, that of the school, and the type of buildings and
rooms available will complicate the matter.

Furthermore

some of these items change from term to term, from week to
week, and even from day to day.

There is a group of

educational workers, who vary in age, backgrounds, and
temperament as widely as do the pupils.

These adults

will differ greatly as to their philosophy of education
and theory of learning, and as to their beliefs in the
nature of subject-matter.

The developments in the field

of education are so rapid and so important that it is a
difficult task merely to keep the school system abreast
of valuable new departures; and there is the necessity of'
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securing unification or integration of educational
efforts through supervision.

The planning of this com-

plex human activity necessitates the co-operative participation of all concerned.
Not only should the supervisory program be formulated co-operatively, but it should be an expression of
the combined thinking of teachers, supervisors, administrators, pupils, and community members, concerning the
needs of the situation.

Supervisory programs indicate

the direction of effort for all those concerned with the
instructional program; with all having their own typical
contributions to make to the program and its operation.
The program should be derived from the situation;
being based on facts concerning the needs of the persons
and the material setting.

The program should be flexible.

Flexibility is enhanced when all have participated in the
co-operative formulation of the plan.

The group thus,

understands the aims and processes set up, understands
the connections and ramifications.

They are, thus, ready

and able to make the necessary changes and readjustments
with a minimum of confusion.
The supervisory program should provide for its own
testing or evaluation.

It is easy to fall into the error

of assuming that certain results are caused by certain
proceeding events; when very often the same results would
have been achieved without the preceding events.

There-

5
fore, it is necessary that supervisory programs state in
advance with such definiteness as precarious and emergent
'

social plans permit, the evidence that legitimately may
be expected to appear as proo·f of the efficacy of the
plan. 2
In its brief and most general sense evaluation 1s
"to estimate the value."

That involves the quality, and

the worth; which are estimated in terms of preconceived
objectives or standards.

The worth of the procedure is also

estimated in terms of preconceived method or technique.
Evaluation in education depends upon the expected outcomes--aims or objectives.

When evaluation is considered

a function of supervision, it implies more than an objective measure of pupil achievement in terms of objective
tests.

However, where objective measures can wisely be

used to promote both pupil and teacher encouragement and
growth, they should be employed. 3

Statement of the Problem
I. In setting up the problem to be studied, there are
several factors to be considered; they are as

2

Barr, Burton, and Brueckner, supervision, pp. 123-130.

3

Will1am T. Melchior, Instructional Supervision.
pp. 23-24.
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.follows:
A.

Help teachers to recognize and comprehend
problems relating to instruction.

B.

Help each instructor fit his knowledge or
instructional skills into patterns or his
own strengths and weaknesses, and teach
in the best lmown ways.

c.

Plan programs co-operatively for the easier
co-ordination of the work o.f all persons.

D.

Plan a program which gives the school board
and the lay community clearer understanding
or the work being done within the school.

E.

Develop an e.ffective school-comm.unity program.

F.

Improve the community through education.

Purpose o .f the Study
The purpose of this study is to develop an
e.ffective, workable supervisory program for the Negro
schools of Shelby County, that will create a closer
relationship between the school and the community, thereby improving the quality of living in the comm.unity.

De limitation

This study covers the period from September,

1947,

when the writer began services as supervisor for Shelby
County, discussing the conditions of the Negro schools
in the county when the program began; tracing the progress
through

1951 and 1952 and proposing a program through 1954.

7
Methods and Sources
Th.is study has been developed by the topical
method.

The sources of information used in this study

were secured from bulletins from Texas Education Agency;
The Departments of Education of Alabama, Montana, Georgia,
Louisiana, and Kentucky; materials from the National
Education Association; books by outstanding writers in
the field of education; periodicals and interviews with
supervisors having broad experiences.

Definition of Terms
For the benefit of the reader the following definitions of terms used in this study are given:
11

Case Studies II refer to schools that have developed

programs with a viewpoint that the "Total Community Educates," which have been successful in improving living
conditions in the communities.
11

Part-owner-farms 11 refer to property jointly owned

by heirs or by the purchaser and the finance company.
"Tenant-farmers 11 refer to farmers who rent farms
for cash or work on a percentage basis agreed upon by the
landlord and the farmer.

8

Related Studies
This problem has not been carried into as much
extensive study as seems feasible, however, there has
been some very careful consideration given ~t.

Chiefly

among which are those made by Jane Franseth, W. Morrison
McCall, Hazel Gabbard, Frank Hammond, Boswell Hodgkin,
Alma Schmalzrid, and W. H. McCharen.
Jane Franseth, author of 'Ihe Effectiveness of The
Georgia Program of Educating Supervisors, discusses:
(1) A description of the program; (2) a
scientific attempt to appraise it; (3) an
appraisal of the effect of the program on
the achievement of children. (~) It is
designed to help prospective supervisors
become good resource people, and learn how
to give service on a consultant basis.
Because the Georgia Program attempts to
develop competencies which will help supervisors function as resource agents and as
consultants, it is very closely related to
this study. 41

W. Morrison McCall, Director, of the Division of
Instruction, State Depar~ment of Education, Montgomery,
Alabama, in "In-Service Education Handbook for the
Development of Programs," points out that:

~Jane Franseth,

'lhe Effectiveness of the Georgia Program
of Educ a ting School Supervisors. 11 p. 4.
11

9
An in-service education program is to help
the sta.i'f of a school or school system to
improve the quality of instruction and living;
and that an effective program can never become
statio. As conditions change, the in-service
program must undergo revision.

Such programs have been and are being developed in
Alabama with effective results.c
The April,

1952 issue of the National Elementary

Principal carried an article by Hazel Gabbard, "Extended
School Services the Year Round,"

in which she emphasized

the importance 0£ a balanced program of work and play for
the development of the normal child, pointing out how
this can be done effectively by planning an extended
program for the community. 6
Frank Hammond presents a proposed program for a
"Summer Recreation School for Hammond, Indiana,

11

and

discusses the approach to the problem, the method of
financing the project, and the staff, and core interest.
Suggested procedures for conducting a workshop and its
importance were emphasized.

Such a program will prove

invaluable in meeting the needs of the youth of Shelby
County.

7

5w. Morrison McCall, "In-Service Education Handbook of
Alabama, 11 pp. 15-86.
8

Hazel Gabbard, "Extended School Services The Year Round,
National Elementary Principal, April, 1952, p. 2.

7 Frank

H. Hammond, "Summer Recreation Schools, 11 National
Elementary Principal, April, 1952, p. 6.

11

10

"Promising Practices in Kentucky Schools, 11

a

bulletin published by the State Department of Education,
shows by discussion and illustrations the techniques in
developing and practicing democratic living.
discussion is given on
11

The Three R 1 s Plus.

11

11

Special

Developing the needed skills,"

These pictures show the skills

being taught in a meaningful way.

Skills thus learned

have carry-over values into the home and community that
are lasting.

These activities are modern techniques for

instruction. 8
Alma Schmalzrid, Supervisor of Primary Education,
Baton Rouge, Louisiana, in her bulletin 1.'How They Grow,

11

discusses the characteristics of a good primary school as
one that accepts the responsibility for building citizenship; provides for developing the whole child; trains for
the democratic way of life, offers a rich program of living; works toward definite goals; emphasizes the necessity
of adequate teacher guidance; executes carefully planned
program of work; recognizes individual differences and
evaluates its program of work in terms of its objectives.
'Ille same principles are essential for any school, elementary or high school. 8

8

Boswell B. Hodgkin, "Promising Practices in Kentucky
Schools," State Department of Education, Frankfort,
Kentucky, pp. 298-346.

8

Alma Schmalzrid,
pp. 3-5.

"How 'lh.ey Grow,

11

Bulletin No. 606,

11

W. H. McHaren 1 s "Improving the Quality of Living,

11

cites twenty-two case histories of community schools in
the south in which the school program when integrated
with the community improved the quality of living for all
concerned.

The Frost Community School in Navarro County,

Texas, where lay people of the community were used as
resource persons in their integrated curr iculum is an
example of a school extending directly·into the community.
Other illustrations near us are, "Improving the Living
Through Community Education," program of Ascension Parish,
Louisiana, and "Live at Home Program 11

at Wheeler Springs

School, Houston County, Near Crockett, Texas. 10

10W.

H. McCharen, "Improving the Quality of Livip~,"
A Study of Community Schools in the South, pp. 44,

s1-61.
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CHAPTER II
HISTORICAL BACKGROUND OF SHELBY COUNTY

Shelby County is located in deep East Texas on the
line of Louisiana.

It is a part of the once famed Neutral

Ground, which was a free harbor for the most vicious outlaws of all sorts. 1

During that period Shelby was a part

of Panola and Harrison counties.

They were separated

from Shelby in 1819.

Early History
The county was settled by Anglo-Americans from

1817 to 1836. 2

John Lathan was the first American

settler in the present Shelby County.

Beginning in 1817,

large settlements began to be made near the present site
of East Hamilton, Buena Vista, Shelbyville, and Tenaha.
In 1833, Shelby became a municipality of Tenaha
with Nashville as the seat of the government. 3

These

settlements were made before the independence of Mexico,
and the official establishment of the Impresario System
under which immigration was fostered in other parts of
Texas.
Leo B. Chumley, 11 Negro Labor and Property Holdings in
Shelby County, 1870-1945. 11 Unpublished Master's Thesis,
Summer, 1948, p. 5.
2 Ibid., p. .5.
1

3

Loc. Cit.
-

13
Shelby County received its name in 1836 in honor of
Isaac Shelby, an officer in the Continental Army during
the Revolutionary War.

Shelby was created a county in

1837. 4
The Regulator and Moderator War occurred in the
county in 1841-1844.

After heavy losses from both sides,

General James Smith restored order in August, 1844. 15

Negro Life in the County
Shelby was one of the few counties in which the
slave population decreased from 1850 to 1855.

However,

the Negro has been connected with all the activities of
the county during the early history.

Participating in

the wars, working during the Regulator and Moderator War
and fighting during the Civil War in small numbers. 6
In 1900, the Negroes of the county owned 155 farms

containing 10,968 acreas of land which was valued at
fl0,000.

Land ownership among Negroes continued to in-

crease and in 1945 the number of farms owned by Negroes
was 348 and valued at 1466,685.00.

'lb.ere are many so-

called part-owner farms, but by far the greatest number

Ibid., p. 6.

4

-

15

Ibid., p. 6.

of rural Negroes are tenant farmers, living in poor rundown houses with no conveniences.

Although many of them

live in a squalid condition, they seem very complacent.
Many of those who own their homes have made improvements;
repaired or built new houses, bought new furniture, installed modern e quipment and bought modern farm equipment.
The improvement of the living status of Negroes may be
attributed largely to the wider use of modern practices.
'!he population as reported in

1950

census was

23,479, largely rural with a large minority of Negroes.
Looking at the total picture of the condition of Negroes
in the county one sees the poor, shiftless, illiterate
men and women living in squalor, tilling the barren unproductive soil with either worthless stock for which he
paid a price double the actual value, or stock that belong
to the landlord; and carrying a load of debt which enslaves him to the bank, the farm owner, or the storekeeper.

His situation is one of economic slavery. 7

In the towns of Timpson, Tenaha, Joaquin, Shelbyville, and Center which 1s the county seat, few Negroes
own homes; however, some have very attractive places with
all modern conveniences, while a large majority have very
poor or no home

at all.

15
The greater percentage of the people have not had a
profitable happy life.

Those on the farm plodding out a

bare existence, while those in the towns, toiling from
early morning until late in the evening, to make enough
for food and shelter.

Many times children are kept from

school to help provide for the family.

Particularly is

this true during cotton-chopping, tomato-picking , and
cotton-picking seasons, when even small children can
make a little money.

This has been true to the extent

that young children have lost interest in attending
school after getting so far behind their classmates.

As

a result, poor attendance helps to keep him behind until
he finally drops completely out, taking a _ steady job to
help support himself and members of the family.
It has been reported that more than one hundred
children never enrolled in school last term in one sys-

tem; enough to have employed four additional teachers;
this, plus those who were enrolled, but attended irregularly held the average daily attendance down.

County Resources
The resources of the county consist of forest
products, wild life, oil, natural gas, deposits of brick
clay, lignite, iron ore, limestone, farm products, both
dairy and beef cattle; and in recent years broilers have
been grown in large quantities.

Industries
A large section of Sabine National Forest occupies
the southern portion of the county and with other wooded
areas furnish timber for sawmilling, pulp wood for paper
mills; hard wood for boxes, crates, and baskets.

Farming

is the chief industry with cotton, tomatoes, melons,
potatoes, and truck crops as the principal money crops.
Sixty-two dairies supply employment for a few men; small
herds of cattle usually cared ror by the owner with the
assistance of one or two hired hands is a growing industry.

There are a few oil wells in the county; and new

activities are developing in the oil areas now.

One of

the largest natural gas fields in the East (See Map)
Texas area is located near Joaquin; the broiler production has been one of the most profitable industries in
the county.

Of the more than 500 broiler-houses in the

county, Negroes own less than 2 per cent. 8
Men work as day laborers in sawmills, box factory,
garages, filling stations, hotels, cafes, and helpers in
lwnber yards, hardware stores, and wholesale houses.

The

women usually serve as maids, cooks, laundry women, with
a few serving as janitresses in office buildings, theaters,

8

Tb.e Dallas Morning News, Texas Almanac and State Industrial Guide, 1952-1953, p. 601.
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etc.

During the farming season, men, women and children

chop and pick cotton, pick tomatoes, and pick up potatoes.
Many do nothing in particular, jobbing from job to job.
Some catch chi~kens for the market, emptying as many as
four or five broiler houses of 3000 to 6000 capacity in
a single night, and earning approximately $1.00 per hour.
Car loads of tomatoes and me~ons are shipped annually.
There is one processing plant for broilers located in
Center with another

800,000.00 plant nearing completion.

Negro Educational Facilities
In September of 1947, there were in the common
school districts 933 scholastic children distributed
among 13 one-teacher schools;

4

two-teache~ schools;

three-teacher schools; and 1 four-teacher school.
were 1322 scholastic children distributed among the
independent school districts.

2

There

5

At the beginning of the

term 1 one-teacher school began under the t~ees, while a
small hut was being erected for a classroom.

That same

district had a fairly good building which had been used
by the white school, that had been transferred to an
independent district; but re.fused to allow the Negro
school to use it.

Four buildings were being used for both

school and church, and in badly run-down condition; three
schools, (2 one-teacher and l two-teacher) were using old
residents for school buildings.

There were six buildings

18
being used that partly met the requirement for securing
state aid as to construction, the other six were buildings poorly constructed very uncomfortable; few desks,
no teacher's desks nor chairs, no maps, charts, nor
instructional materials.

THE SCHOLASTIC POPULATION OF SHELBY COUNTY

Year

Scholastic
census

Enrollment

Average Daily Nwnber of
Attendance
Teachers

White Negro

White Negro

White Negro

1988

3550 1576

156

69

2255

White Negc-o

1947-48

4821

1948-49

4585 2293

2936 1691

3110

1357

143

70

1949-50

4305

2153

4049 1816

3058

1413

143

67

4331

Of the independent school districts, there were two
permanent buildings badly in need of repair, two frame
buildings needing repairs, and one frame building in fair
condition.
Equipment was needed everywhere.

All schools for

whites were in from fair to excellent condition, with all
necessary equipment.

There were four nice buildings com-

pletely furnished (one a lovely brick), in districts
where the white schools had been transferred to independent districts; the Negroes had very poor houses, but
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were not permitted to use those buildings; after two
years one was moved, (the supervisor having had conference with bo t h trustees and white patrons) for the use
of the Negro school.

One was sold and moved, the other

two are still standing there depreciating.
All Negro schools were getting state aid, but none
were fully qualified to receive it.

Six had buildings,

but no equipment, and one was too crowded.
accredited.

One school

In the spring of 1948 four schools took the

tests for accreditation , three passed; but there was still
the problem of equipment.
Through consolidation the number of one-teacher
schools has been reduced to none, figuratively speaking,
that is, they have been consolidated with independent
districts, but have not been carried into the school for
various reasons; some for lack of room, some because the
community wants the Negro school to remain in the community.

However , in time it is possible all of them

will be moved .
The independent schools have made improvement, especially is this true at Timpson, where there is a brick
building to which has been added a $60 ,000 gymnasium, and
buildings have been moved on the campus to serve as a
primary building and for homemaking.

Timpson has the

only Vocational Agriculture Program in the county for
Negroes.

There are eighteen teachers serving the school;
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including the five schools that have been added to the
system.
The other permanent building is at Joaquin .
made of tile .

It is

There is a separate building used for the

Homemaking Department, which is the only vocationalized
department in the county .

However, Joaquin has little to

draw upon, and will probably lose its high school department, because of the lack of high school pupils.

The

building of a high school just over the line in Louisiana
at Logansport has lowered the attendance at Joaquin,
causing the loss of several teachers ; as a result, there
are only seven teachers in the system now.
Center, the county seat, has a fair frame building
which is in need of repair.

One small school has been

carried into the system; there will be another oneteacher school carried into the system this year.

It is

assumed that the white school children will be transported
into the city, but the Negro school will remain in the
community as a one teacher school .

There are eleven

teachers, but no creditable Homemaking Department nor
Vocational Agriculture at all .

The school has very good

music and athletic programs ·.
Tenaha has lost its rating as a high school ,
because of the number of pupils in the high school depart ment, and the condition of the building and the equipment ;
in fact, the district has been warned to make improvement

21

in the Negro school or lose the rating of the white school.
Because of the average daily attendance the school has
lost two teachers; now there are only five members on the
faculty, all with Bachelors' Degrees; but much improvement is needed .
Shelbyville has a somewhat unorganized situation;
having brought into the district five schools, plans are
being made to build a rural high school near the center
of the newly formed district; however, so far the schools
are still separate and in very poor aondition as far as
buildings are concerned .

Ten teachers with Bachelor's

Degrees, one with a Master's Degree, and one without a
degree are employed in the system.
The supervisory services have been given to all
common school districts and three Independent districts.
The program for the period has consisted of individual
and group conferences with teachers to assist with classroom problems.

Help was given in securing adequate

buildings and e quipment, such as, pupil and teacher's
desks, tables, chairs, blackboards, bulletin boards,
shades, and water supplies.
Recommendations from the Supervisor secured such instructional materials as:

maps, charts, supplementary

books, reference books, establishment of a county library
for Negroes, and the employment of a part time librarian.
Instruction in making teaching devices for slow
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learners was given in a pre-school work-shop where demonstrations were made in the use of modern teaching techniques .

Help in developing and initiating experience

units was given .

Field trips planned and carried through

to completion, culminating studies of county resources,
and the use of resource persons as sources of information .
Financial help and medical care were secured from
the Welfare Agency ; and transportation to and from hos pitals was secured by public solicitation for underprivileged children .
Home visitations to check attendance problems were
made; and food, clothing , and bedding secured for families so children could go to school .
Work with parent-teachers organizations to develop
better school-connnunity relationship resulted in the
consolidation of two one-teacher schools, the construction
of a new four-room house and the use of three teachers .
The development of an in- service training group to
study ways of improving reading with the use of personnel
from the Texas Education Agency as consultants proved
helpful.
Use has been made of all Civic organizations to
improve Negro relations .

The Present Curriculum
The curriculum may be defined as all the experiences
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which pupils have, while under the direction of the
school, including both classroom and extra-classroom
activities .

All such activities should promote the needs

and welfare of the individual and of society.

8

The curriculum standards as suggested by the Texas
Education Agency is planned in five levels, as follows:
The minimum standards are school terms of nine
months for all schools, and the curriculum limited to
subjects taught in isolation; English language, reading,
spelling, writing, arithmetic, social studies, science,
and health with a few incidental activities.

Emphasis is

placed upon teaching of isolated facts, habits, and
skills.

'Ihe children are given help with difficulties

only when they request such help.

The chief goal of

instruction is memorization of textbook content; the
objectives, materials, and activities are all uniform for
all members of each class.

Evaluation consists of teach-

er-prepared test and oral recitation in which retention of
factual material is stressed.
The highest level, five,consists of the same length
of school term, with the subject-matter characterized into the integrative experience or broadfield core areas ,
with many activities to meet the needs of each child.

9

J. Minor Gwynn , Curriculum Principles and Social Trends ,
p.

256.

The intervening levels vary in content and acti vi tie.s
for the students .
In addition to the regular subject- matter fields
there are also homeroom organizations such as:

student

councils, dramatic clubs, assembly and auditorium programs, and school improvement programs to participate
in .

J.O

Teacher planned curriculum consists primarily of
the subject-matter approach which is planned altogether
by the teacher .

This is the oldest and still the most

widely used procedure for curriculum-building in both
the elementary and secondary schools.

Basic to the

testbook approach is the idea that the testbook is the
indispensable tool around which most teaching should
center; the textbook approach consists of a briefer or
fuller study of the existing subject matter areas and
the tests used.
It is this type of curriculum that the average
teacher in Shelby County uses, due to the fact that this
type of approach is much easier , does not require extended
study, its application is easy , and less careful work in
evaluating the outcomes of new procedures .

ioEdgar Ellen Wilson and Dr . Henry J. Otto , Handbook for
Self- A raisal and Im rovement of Elementar Schools,
Revised Ed
on, p .
•
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'lhere are few teachers who have planned with the
children units of instruction in which skills were
developed through experiences and projects.

The broad-

field core areas are new ideas, and te a chers seem reluctant to try any new ideas, hence little has been done
toward improving the teaching situation in the county.

Changes Needed in the Shelby County Curriculum
In the light of Shelby County the following changes
should be made in the curriculum:
1.

The curriculum should be organized into the
broadfield core areas--social living, health
and safety, science and arithmetic, and creative
and recreative arts.

2.

Subject-matter in the fields fused when feasible
and correlated between fields of practical arts,
homemaking, and general shop.

3.

There should be homeroom organizations--simple
forms of student councils, participation in
dramatics and assembly programs.

4.

Problems of living arising out of the child's
life at home, school, in the connnunity, and
society as a whole should form the basis for the
selection and organization of the content of the
curriculum, with emphasis upon acquisition of
Tlae_W~ R. Banks Librar7
;~a~~le View A. & M. Colltr

functional meanings, habits, and skills as
integral parts of larger experiences, so that
variable achievement in learning is recognized.

5.

The language arts field should take its place
as part of the integrative curriculum.

Language

is not considered as a content subject but as the
basis of connnunication in school and out.

Spell-

ing is considered a necessary tool for all
written communication, while reading permeates
the entire school programs. 11

6.

The school should be represented on some type of
continuing comm.unity council which constructively
contributes to the solution of community problems
of health, safety, recreation, and community
improvement. 12

7.

Holidays should be used as commenoration of
patriotic events to develop habits of patriotism
instead of dismissing school on such days; emphasis should be upon relationship within broadfields.

8.

Units should be based on generalizations and
developed around interests and needs of pupils.
Children should help plan the activities within
the scope and sequence of previously set-up plans.

11Wilson

and Otto, _____
op. cit ., PP•
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9. Habits and skills should be taught as tools of
learning, pupil activities should be individualized.

Elements of the program should be care-

fully planned and graded to the maturation
levels of difficulty.
10.

The use of visual aids as a means of instruction
is important.

11.

Standardized tests should be used for diagnostic
purposes, and for the purpose of measuring
growth at intervals.

12.

Children should be noticeably happy at achool,
courteous and helpful to each other, sharing
and taking turns freely and willingly, eager to

attend school, minor conflicts among children
should be settled by themselves.

Children and

teacher manifesting respect and friendliness
toward each other; they should recognize the
wisdom and leadership of the teacher because
of her friendly helpfulness in personal as well
as academic matters.

There should be evidence

that the teacher is accepted as a member of the
group.1. 3

13.

13 Ibid.,

Motivation for school work should be found in

pp.

44-45.

pupil's purposeful interest in the significance
of the activities, the pupil's efforts directed
toward improving his own performance rather than
to excel someone else.

Competitive activities

should prevail between groups and not between
individuals.

l.4-.

Children should be genuinely interested and enthusiastic about their work, and work zealously to
make every job an exampie of their best efforts.

15.

The children and teacher plan together the activities of the group and anticipated outcomes.

16.

Provision should be made for effective democratic
participation in all of the school's activities .
The school itself should become a genuine iaboratory for acquiring the ideais, attitudes,
skills, and habits essential for successful cooperative living. 14

17.

Provision for special interest projects with the
pupils should be done by using the block system
so as to allow certain teachers

have the same

pupils at definite periods during which various
activities can be developed. 16

1

•Ibid., pp.

ieGwynn,

op•

44-45.
C it •,

p.

737.
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18.

The lunch program can be used as experience
situations for unit development.

Using the

foods served as a basis for social studies,
science, language arts, and creative arts
skills.

19.

Recreation is one of the most vital areas in
the curriculum and many skills can be developed
through it.

All of these approaches to curriculum development
are helpful and many of them are possible in discovering and meeting the needs of the communities in Shelby
County.

30
CHAPTER III
INITIATING A SUPERVISORY PROGRAM FOR SHELBY COUNTY

The Philosophy of Shelby County Schools
When the vital relationship between the school and
its program is considered, and the economic and cultural
status of the people whom the school serves, there is a
realization that the school general,

and particularly

the school in the rural community has not done a great
deal, specifically, to improve the economic, social, and
cultural conditions of the people who are served by the
school.

The school has largely been an institution in

the community but not of the community.

If there is a

relationship between the educational program and the
economic, social, and cultural improvement of the people,
the school must become more conscious of its responsibility in guiding and directing the activities of the
community toward an improved community life. 1
The school must serve every child in his
growth toward competent citizenship, in a
free society--developing social, civic,
and economic as well as academic literacy;
he must get an adequate set of tools in
terms of information and skills--that he
should emerge from school w tb a depth of

iRalph B. Jones, "Summary Statements,"
Conference, p. 219.

White House
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ideals formed within the general frame
work of freedom and democracy. 'lll.ese
attitudes, ideals, and beliefs must be
of the kind and quality which put a
premium on human relationship--on
getting along successfully with others.
The school must serve the community
by seeking outlets through which children may participate realistically in
worthwhile community activities. Its
program must be designed for useful and
effective learning on the part of
children, youths, and adults; one which
derives its purpose out of the interests
and needs of the people living in the
connnunity; and one which compensates
for local community resources, both
material and human.
The school must provide for the development of democratic leadership that has
the willingness and ability to create a
truly co-operative spirit and procedure;
to aid, encourage, inspire; to secure
sympathetic insight into the mental
processes, attitudes, prejudices, ideals,
motives, and aims of other individuals
in group.
The school must serve the nation--a free
democratic nation cannot survive without
an adequate program of education. Such a
program in the schools involves a quality
of living for children and teachers which
stimulates the development of technics,
understandings, and habits of democratic
action.

General Objectives
1.

To improve the quality of living in the community
through developing Community-Study and Service
programs in each community.

2.

To improve the teaching-learning situation
through helping teachers with instructional
problems.
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3.

To improve instruction through In-Service
Teacher Training.

4.

To improve the learning situation by determining the needs in planning the curriculum and
the community-school plant.

5.

To develop democratic leadership through free
interplay of minds and maximum use of individual
potentials from which leadership emerges.

Specific Objectives
1.

To develop a comprehensive philosophy of modern
education for all the people in the community.

2.

To adapt a philosophy of democratic leadership.

3.

To include all groups into policy making for
the program.

4.

To bring people together for joint consideration
of common problems.

5.

To include the entire staff and some lay people
in the program of curriculum revision.

6.

To determine the major needs of instruction.

7.

To help organize learning situations around
real life problems.

8.

To assist teachers in making surveys of community
resources.

9.

To determine resourc es appropriate for school
utilization.

10.

To assist teachers in adapting curriculum to needs
and resources of the community.

11.

To help teachers organize teaching units around
common centers of interests.

12.

To assist teachers in techniques of pupil guidance
and adjustment.

13.

To encourage teachers to feel free to think for
themselves in matters pertaining to objectives,
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curriculum organization and content, and
methods of teaching and methods of evaluation .

14.

To help teachers achieve curriculum objectives
for better human relations.

15.

To help teachers grow in their own way instead
of forcing a way upon them.

16.

To help teachers recognize and provide for
individual differences in pupils.

17 .

To integrate school activities more closely
with desirable out-of-school activities .

18.

To analyze adult activities of the community
to guide objectives of classroom instruction .

19 .

To see the scho ol system as a whole and assist
teachers in working toward common goals .

20 .

To emphasize child development rather than
subject mastery .

21 .

To improve conditions of balanced living for
pupils .

22 .

To improve conditions of balanced living for
teachers .

23 .

To help unify the general purposes and objectives of instructioh.

24.

To set up a long range program covering several
years .

The Role of the Supervisor
It is the role of the supervisor to improve the
total learning situation by helping teachers do their
jobs better .
they use.

All teachers have greater potential than

Many factors intervene, such as--lack of

vision, past experiences, community pressure, lack of
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adjustment in human relations poor personnel administration and inability to evaluate their work, prevent teachers from utilizing all their skills and abilities .

The

supervisor's function in the school's program is to help
teachers release these potentials . 2
In setting forth the functions of supervision,
Barr-Burton and Brueckner list the following:

Modern supervision directs attention toward the
fundamentals of education and orients learning
and its improvement within the general aims of
education .
The aims of supervision is the improvement of
the total teaching-learning process, the total
setting for learning rather than the narrow and
limited aim of improving teachers' services .
The focus is on a situation, not on a pePso n
or groups of persons . All persons are coworkers aiming at the improvement of a situation. One group is not superior to another,
operating to "Improve" the inferior group .
The teacher is removed from his embarrassing
position as the focus of attention and weak
link in the educational process . He assumes
his rightful position as a co-operating member
of a total group concerned with the improvement
of learning. 3
Melchior, in his Instructional Supervision defines
the function of supervision as:
A specific work accomplished , or the accomplished.
An activity or work rightfully belonging to and

expected of the supervisor and his co-workers .
2

Kimball Wiles, Supervision for Better Schools, p.

3.

A. S. Barr, William H. Burton, Leo J . Brueckner, 3rpervision, Democratic Leadership in the Improvement o
Learnins , p . 13 .
3
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A major technical responsibility or a major
duty, through the operation of, which supervisors and teachers together study the
child, the curriculum, and many other objects
and processes; through which these technical
or major functions or procedures or purposes
are carried out.
In analyzing the functions stated Melchior discusses
them as:

Prelintinary study, or inspection, research,

teaching or training, guidance, and evaluation.
tification for the term

11

inspection 11 he states,

In jus11

The

word inspection is considered outmoded, but in a technical sense it is indispensable in supervision.

It means

looking into a situation to ascertain or to form subjective judgment on whether the situation is desirable or
undesirable. 114
Following the passage of the Gilmer-Aikin Bill in

1949, it became evident that more training was needed
in the supervisory field; therefore, a group of educators met at the University of Texas to study the situation and plan methods of improving the educational situation.

With Theresa Carrell as Chairman of the Steering

Committee.

'Ihis group, among things set up the follow-

ing goals:
To help meet the needs of all boys and girls,
and to do that, it is necessary for all teachers

•william T. Melch ior, Instructional Supervision, pp. 2023.
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to have much understanding of child growth
and development . The role of the supervisor
is to help teachers get that understanding
through helping teachers study children.
This knowledge will help provide a better
program for meeting the needs of children. 6
The major functions of supervision have been
brok en down into specific functions such as:
l .

She holds individual conferences to discuss
personal and professional problems with
teachers, or methods of ap proach to p roblems
dealing with exceptional children, new
techniques , or materials for new units to be
developed .

2.

She attends faculty meetings, helps the staff
decide on policies , goals and works for their
achievement , provides the staff with opportunity to share ideas , procedures, and materials.

3.

She improves instruction by providing leader-

ship that develops a unified school program
and enriches the environment for all teachers.

6

4.

She helps to provide the type of emotional
atmosphere in which all are accepted and feel
they belong .

5.

She brings ideas and resources to the staff .
Works in such a way that te achers call upon
her for assistance in solving problems, or help
in overcoming specific weaknesses. Visits
teache rs' rooms upon re quest to observe and
think with the t eacher about new methods that
will enable the teacher to solve difficulties
confronting her.

Report of Work-Conference , Educational Leadership and
Supervision., 1949 . 11 The Role of the Supervisor in
Child Study," Chapter I, p . 1 .
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6.

She helps to build morals among staff members
by providing the best possible working conditions, and having the staff know that their
welfare is important.

7.

She creates a wholesome emotional tone for the
school by setting the stage for a congenial
relationship and helping to develop a happy,
hardworking, enjoyable situation in which
both teachers and pupils like and enjoy being
together.

8.

She develops situations in which the community
shares with the staff in providing the best
learning-situation possible for the children
of the cormnunity.

9.

She helps to keep the community well and happy
by developing health, safety, and recreational
programs for the entire connnunity.
Thinking through all that has been said it becomes

apparent that the supervisor must be a dynamic person
with sufficient force to influence other people.
must have vitality, energy, and creative ability.

She
She

must recognize creative ability in others.

She must

sense human needs, and seek to fill tliem.

Knowing the

importance of education and thinking in advanced areas,
she must cultivate within herself a sensitivity to new
ideas.

She must constantly reorganize her experiences

and develop new plans, procedures, and new meanings to
share with her colleagues .

She must be a social being

who participates acti vely in the affairs of the community and be sincere in her dealings with her fellow-
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men. 8
The principal problem for the supervisor is to
discover ways of working co-operatively within the staff.
The teacher is the ultimate agent of education.

No mat-

ter what appears in the official course of study, it is
he who sets the daily tasks for the pupils, or who helps
them to develop a plan of work.

It is he who sanctions

or condemns their habits, their attitudes, their personality qualities.

If education is ever to have any

genuine influence in shaping character, or in giving
insight into life, the teacher will be the agent who
will carry this influence.

It is his philosophy of edu-

cation put into practice which really matters.
If the supervisor would have the program succeed,
she must believe in the worth of others.

She must believe

that every child in the school has value and a contribution to make, that the failure of an individual to make a
contribution is due to the ineffectiveness of the leader.
The supervisor must show evidence that she has
faith in the teachers' worth and in their willingness to
accept each other, she leads them to demonstrate these
qualities in the relationships.

6

Improving teaching must

The Journal of National F.ducation Association for
Supervision and Curriculum Development, Leadership
Through Supervision, 1946 Yearbook, pp. 18-19.
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start with respect for the personality of the teacher and
the work he is doing.

7

Teacher-Supervisor Relationship
Barr, Burton, and Brueckner in their text SUpervision, have the following to say with reference to the
r~lationship between supervisors and teacher, "Barr and
Reppen carried on an extensive study of attitudes of
teachers toward supervisors and from their investigation
reached the conclusion that many complaints were registered by teachers against supervisors," such as:
They criticized supervisors for inadequate
planning, for distracting. the class work by
interruptions, for failure to share their
responsibilities, for dealing with abstract
and theoretical problems rather than with
practical problems of classroom instruction
and many others •
Some teachers wanted more help with instruction and some wanted more with discipline
problems. More complaints were made by weak
teachers than by strong teachers.
But in spite of the criticism two and one half
times as many found supervision helpful. 8
IJ:he Educational Leadership and Supervision Work
Conference which met at Denton, Texas in 1950, offers the

7

Wiles, op. cit., p. 10.

8

Barr, Burton, and Brueckner, op. cit., p. 782.

following suggestions for favorable relationship between
supervisors and teachers:
l.

Keep detached--Be able to put yourself in the
others' place, control emotions, act wisely by
Cerce of long habit, keep smiling, and be
philosophical.

2.

Act like a social grown up--Be poised , be
friendly, and be impartial.

J.

Give others a chance to be reasonable--others
need a chance to "cool off, 11 when they are
emotionally upset. 'Iheir frequent lack of
information and understanding makes explanation
a "must. 11

4.

Think, speak, and act charitably--put the
highest possible interpretation on motives.
Make the highest possible appeals.

5.

Be polite --s ay 11 Please," and
easily and sincerely. 8

11

Thank you,

11

The teachers and supervisor must work together cooperatively to improve the learning situation.

The

supervisor must be willing to help teachers work out
difficulties with pupils, parents, or other teachers .
She must be willing to work with teachers in solving
problems caused by their mistakes.

She must accept and

respect the special contribution of each staff member.
She should let the teacher know when he is doing a good
job .
The supervisor and teachers must 1 lan work together

8

Report of Work Conference on Supervision, "Educational
Leadership and Supervision," 1950, p. 11.

instead of issuing directives on how it should be done.
Show confidence in the ability of the staff.

Avoid all

action that will make the teacher feel less important or
capable.

There are many other ways in which the super-

visor should work to provide for supervisor-teacher cooperation.
The teacher should not hesitate to call on the
supervisor for assistance , advice , or materials when
needed.

The job of improving the total learning situa-

tion should concern everyone in the community.

Supervisor and Public Relations
A community school supervisor must be resourceful.
She must be many helpful ideas about good community school
development, and know how to help provide op _ortunities
for releasing other people 's energies toward the solution of the problem .
She must be act ive in informing the community about
what the school is doing and why .

She must make definite

attempt to reach all the people of the community with
educational services.

She must engage in rendering direct

services to the connnunity over and beyond that rendered
the school.
She must take the lead in getting the community to
help the school plan what its program should be.

She

assumes leadership or co-operates with other leaderships
in identifying and analyzing the pressing problems facing
the community.
She works with all community agencies to help improve community and to develop increasing co-ordination
of educative influences.

Getting Acquainted with Supervision

At the beginning of the term in

1947, there had

been no plans made for supervisory services, as the position was filled only two days before the schools were to
open.

Having no definite plan and realizing that the

supervisor's program should be one of service, that it
should be co-operatively planned, it was evident that the
first step was to get acquainted with the personnel of
the professional group.

This orienting began by visiting

some schools that were not too difficult to locate, and
getting acquainted with the teachers and pupils by tactfully stating,

11

it had been decided late, to employ some-

one to help the teachers to improve their situations by
securing some needed equipment and better housing conditions, and whatever help that was needed with other problems.

11

Having no space for office facilities , it seemed
feasible to spend most the time visiting schools, learning
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how to reach them by way of the shortest and best route
to travel, _the needs of the schools , the teachers and
communities .
One week foll owing the opening of schools, the superintendent notified all teachers to meet for conference;
the white teachers met at the white high school, and the
Negro teachers at the Negro school .

He spent the morning,

introducing the supervisory program to the teachers,
emphasizing the needs for the services, and the full coopera tion of all teachers .

Only the common school districts

and one independent district were to receive t he services,
unless others requested it .
Most schools had poor buildings and no e quipment.
So the first s ervice was to attempt to make the pupils and
teachers more comf'ortable by calling attention to conditions, and asking that some of the mone y appropri a ted for
the ma intenance of schools be used to supply the most
urgent needs.

As a result, two buildings were rep aired,

desks, tables, chairs, shades, maps , charts, and library
books were secured for most schools.
In the meantime suggestions for improving classroom
instruction were offered and accepted by some of the
teachers .

Group meetings were held at six-week

for the purpose of discussing common problems.

intervals
These

meetings proved helpful, as teachers in the host schools
always attemp ted to display some of their most interesting

and effective projects .

Explanations and demonstrations

usually accompanied such displays; and in a short time
many teachers had improved the appearance of their classrooms, and were attempting to develop units of instruction.
One of the most effective units developed during
that term was one on "Forestry and Wild Life of Webb
Community. 11 While visiting the school one day, the development of a forest unit in the Daingerfield Elementary
School was mentioned by the supervisor , and the importance
of knowing the types of trees in the local community was
discussed.

At the close of the recreation period, several

small boys brought in some leaves of trees and identified
them, and told some of the things made from them.

The

next day several other children brought in leaves, and
among them were those that could not be readily identified.
They wanted to know about them, so a unit on the forest
products of that particular community was started.
The interest was high.

Primary _c hildren starting

their own work, collected barks, and fruits, and mounted
leaves of the local trees.

Where and how they grew, and

the products made from them started children asking for
books with information about trees.

The supervisor col-

lected all the books available, wrote to several wood
product companies for teaching materials, among them the
Southern Pulp Wood Corporation of Atlanta, Georgia.

ith-

in a week or ten days, Ralph A. Davis, Area Forester for
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the company with headquarters at Ruston, Louisiana called
long distance to say his company had sent him the letter
requesting information about wood products teaching materials, and that he was sending such materials by mail,
and asking if his services were needed.
He proposed to visit the schools and show films on
Forestry, Wild Life, and Prevention of woods fires, and
give lectures to the schools.

His offer was accepted;

he came, showed films, and lectured to ten schools.

He

gave the Timpson Vocational Agriculture class five thousand
pine seedlings, and secured permission for children above
the ages of twelve years to visit the Southland Paper
Mills of Lufkin, Texas.

To the school that had not

started Forestry or Wild Life· units, the pictures and
tour of the mills served as incentives for unit development.
All classroom skills were integrated into the Forestry

rogram.

These activities provided for impr oved

skills, such as learning the relationship between stories
in books and real life situations.

As a result children,

now, look for the relationship of any lesson discussed;
those slow in learning want to make articles that will
tie in with the lessons so as to contribute their share.
Exhibits of the unit were displayed at one of the
conferences.

The supervisor of the adjoining county was

consultant for that meeting and being interested carried

the idea to San Augustine County .

Now many schools in

that entire area use the experience units of instruction.
Webb Elementary School was the only Negro school
accredited in the county, at the beginning of the term .
In the spring four others took the standardized tests.
Three of them secured accreditation, and one was turned
down because of housing condition .
Having an opportunity to plan in advance, it was
decided to have a pre - school workshop .

~o the program

in the enclosed bulletin was planned and executed during
a four day period of study .
form of this brief bulletin:

Notices were sent out in the
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SHELBY COUNTY PRE- SCHOOL

WORKSHOP

C. H. DANIELS HIGH SCHOOL

CENTER, TEXAS

September

4-7, 1948

BULLETIN NO . I .
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PRE-SCHOOL WORKSHOP BULLETIN
FOR
SHELBY COUNTY

1948-1949
The Purpose of this Pre-School Workshop
This pre -school Workshop Bulletin is designed to
provide teachers, principals, administrators, and others
concerned with revising the school's program, with a tentative plan for making the school's curriculum, which can
be used to improve the quality of living in the community
through the education program by meeting the individual
and group needs of the community.
This workshop not only offers suggestions for planning the school's program, but will serve as a guide and
inspiration for young and inexperienced teachers in using
the community resources, and techniques for teaching the
fundamental skills integrated with local materials.
Realizing that Shelby County, being situated in the
Piney Woods of East Texas, has many valuable resources
that students should know about, it is hoped that information about their use will be integrated into the school
curriculum, that Shelby County may have better homes and
communities through the wise use of all natural resources.
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It is the responsibility of the teachers of the county to
provide for the needs and interests of the children of
the schools.
Knowing the job to be done and the obstacles to
overcome, here listed for your consideration are some of
the greatest problems to overcome:
1.

Complacency on the part of the teachers, parents,
and officials.

2.

oor teaching procedures, lack of teacher-education, lack of initiative on the part of teacher s .

3.

Lack of teaching equipment, and poor uncomfortable
buildings.

4.

Poor road conditions and many others.
Along with the difficulties there are a few good

assets which show the conditions are not as hopeless as
they seem:
1.

The co-operation of the County Superintendent,
and some trustees.

2.

The co-operation of some teachers.

J.

The full co-operation of some communities.

4.

Close association with some members of the State
Education Agency.
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The Jobs to be Done During
September

1.

1948-1949

4-7

Plan with teachers and parents to enrich the
program by actually working; making teaching aids.

2.

Developing units of instruction that will include
community problems.

3.

Set up adult improvement program through parentteacher organizations.

4.

Improve health conditions:
a.

Physical examinations for all children.

b.

Glasses supplied where needed.

c.

Study the needs of the children generally
and attempt to supply them.

d.

Place handicapped children in training
institutions where it is possible.

e.

Attempt to improve school, buildings, and
get playground equipment.

Program for Shelby County Pre-School Wor shop
September
Problem:
'lb.eme:

4-7, 1948

Building Better Schools in Shelby County
Planning a workable Program Through a Pre-School
County Workshop.

The Challenge:

The school's program of Shelby County
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should meet the needs of the children
and the communities by improving the
quality of living in the comnrunities.
The Role of the Supervisor: Helping teachers with the
Problems which confront them.
1.

Practical teaching-learning procedures for the
schools in the county.
a.
b.
c.
d.
e.
f.

Grouping classes for · effective teaching.
Planning units of study for each group.
Planning daily schedules for each school.
Planning and making teaching aids for each
group.
Demonstrations of teaching techniques.
Evaluations.

Consultants:

Leaders:

J. A. Alexander, Principal,Timpson
Hazel P. Jones, President State
Jeanes Conference
Russell Whiteside, County
Superintendent

September
Problem:
Theme:

5, 1948

Building Better and Happier Home in Shelby
County
Improving Living Through Connnunity Education.

Challenge:

2.

Leo B. Chumley, Principal, Neuville
Vivian Nelson, Beuna
Vista
Zirlie A. Jones,
Timpson
Mary Lovell, Webb

The homes of any community should provide
health, comfort, p leasure and security for
the families.

Improving living conditions within the community
through the schools of t he county.
a.
b.
c.

What are the needs of your communi t y?
How can the school work co-operatively with
other social agencies in the community for
better group living?
Does the school have any responsibility for
the improvement of living in the community?
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d.
e.

Should a study of problems of the community
be included in the curriculum?
How can the teacher help the children to
understand their communities?

Consultants:

Leaders:

T . M. Smith, Principal,
Tenaha
W. E. Goodwin, Principal,
Boles
J. c. Bailey, Center, Pastor,
Bright orning Star Baptist
Church

Marvin Robinson, Timpson
Mar cellus White, Boles
Elma Swindall, Principal
Webb
Mody Nobles, Center
Gazella Boothe, Elementary
Principal, Joaquin

September
Problem:
Theme:

Teacher Growth
Guiding Teachers in Self-Education.

The Challenge:

J.

6, 1948

Each teacher must recognize the potentialities for the development of an
advanced rural culture, and prepare herself to assume a major responsibility in
improving the social order.

Helping teachers to enrich and balance their
lives through socially acceptable behavior.
a.
b.
c.
d.

What is the acceptable social behavior in
your community?
What contributes to a friendly social environment for the teacher in the community?
Should the teacher participate in the social
activities of the comm.unity?
Should teachers live in the cormnunity in
which she works?

Consultants:

Leaders:

Loberta H. Forte, Supervisor,
Shelby County
Victoria Davis, Supervisor,
Panola County
O. A. Collins, Pastor, Mt . Zion
C. M. E. Church, Center.

Cora B . Land, Timpson
Alice Smith , Tenaha
Martiel Hicks, Beuna
Vista
Eulalia Hill, Joaquin
Ersell Seymour, Center.
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September
Problem:
Theme:

Special Clerical Jobs
Training Teachers to
Reports

ake Accurate Complete

Each teacher should keep complete accurate
daily records of pupils' activities in
order to measure her pupils' growth .

The Challenge:

4.

7, 1948

Reports :
a.
b.
c.
d.
e.

f.
g.
h.

Registers
Monthly Reports
Monthly RepQrt Cards for Pupils
Book Cards
Bus Drivers' Reports
Lunch Room Reports
Book Reports
Term Reports

Consultants:

Leaders:

C.H . Daniels, Principal,
Center
Garfield Hill, Principal,
Joaquin
Ruby May Lister , Canter
Walter McClelland, Principal,
Shelbyville

Curtis Mayes , Principal ,
Eddins
Selma Swindall, Principal,
Jericho
Chas. ontgomery, Principal, Bobo
Annie May Roberts, Patroon

September
Problem:
Theme:

Afternoon

Community and School Organizations
Creating Organizations for more Effective Cooperation.

The Challenge:

5.

7, 1948,

Every Comunity should foster some civic
or social organization to achieve comm.unity growth.

Some essential organizations and their functions.
a.
b.
c.
d.

County Teachers' Association.
County Parents and Teachers t Association.
Interscholastic League.
Boy Scouts Encampment.

e.
f.
g.

Junior Red Cross Chapter.
Camp Fire Girls.
Local Community Organizations.

Consultants:

Leaders:

Esther Alexander , Timpson
Hazel P. Walker , Ballard
Vertice Williams , Joaquin

Dannie M. Arnold, Huber
Eloise Thorne, Joaquin
Fleeta Lincoln, Shelbyville
Ruth Y. Hartfield, Harrison

In addition to the proposed program there will be
the regular six week

group meetings with personnel from

the Texas State Department of Education and other resource
persons serving as consultants.
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SCHOOL NEWS OF IMPORTANCE

Neuville Community is building a new school house
and expects to have three teachers this term.-- Mr. Leo
B. Chumley, Principal.
Edgefield will have two teachers this term.--Mrs.
Frankie Moody, Principal.
Rev. Geo. Barren and Mrs. Precious Williams have
resigned at Tennessee and have been replaced by Prof.
Montgomery and Miss Johnny Raye Alexander or Timpson.
'Ihe following teachers attended school this summer:
Mrs. Hazel Walker, Pinkie Atkinson, Frankie Moody, Lollie
Benjamin, Jessie Sparks, Fleeta Kaufman, and Mr. Marcellus White, Texas College; Misses Selma Swindall and
Alberta Starks, Hampton, Virginia; Messrs J A. Alexander and Leo Chumley, Prairie View Agricultural and
Mechanical College; Mrs. Alice Smith, Bishop College,
Mr. T. M. Smith, Boulder, Colorado, Mrs. L. H. Forte,
Grambling State College, Grambline, Louisiana.
Madames Fleeta Kauf'man and Jessie L. Sparks received
Bachelor Degrees and Mr. L.B. Chumley received a Master's
Degree. This proves we are making better preparation for
the teaching proression. I want to advise all teachers
to continue their in-service training if they expect to
stay in the profession. Tile new trend or education
requires prepared teachers. Those unprepared will soon
be replaced by the hundreds of prepared teachers coming
out of schools each year.
The Principal's Conference will be held at Huntsville, October 29 and 30. This meeting is nearer this
year. I hope all principals will arrange to attend this
meeting; especially those of the larger schools. The
only way t o keep up with the advancement in education is
to attend these educational meetings.
'lhe State Teachers Association will meet in Da·llas
this year, let us all register early and attend. Be sure
your P . T. A. has a representive there.
The County Fair will be held in October; we urge
every school to participate in exhibits and parade.
Start now to make preparation.
We will have a county library this term.

You will
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be furnished with a catalogue so that you will know what
you want to check out. You will please make use of these
books for your pupils.
We hope to have six week's evaluation sessions for
the purpose of measuring our improvement; and we are
asking every teacher to attend; if you know so mu.ch you
do not need our help, we definitely need yours. Won't
you share with us whatever information you have?
Superintendent Whiteside requests that all teachers
meet him in a teachersf meeting Saturday, September 11,
from 10:00 to 12:00.
Please bring at least one leading citizen from your
comm.unity to the Workshop.

58
SCHOOL ROSTER OF SHELBY COUNTY
Schools
Antioch
Ballard
Boles

Brown
Beuna Vista

Center
Independent

Teachers

Mrs. Charlie May

Netherly
Mrs. Hazel Polly
Walker
Mr. Willie Goodwin,
Principal
Mr. Marcellus White
Mrs. Odie May Garrett
Mrs. Sarah Goodwin
Mrs. Pinkie Atkinson
Mrs. Martial Hick,
Principal
Mrs . Vivian Nelson
Mr . C.H. Daniels,
Principal
Miss Mody Nobles
Mi ss Rubye M. Lister
Miss Ersell Seymour
Miss M. E. McGough
Miss Geneva Williams
Miss Portia Kindle

Addresses
Route 3, Center,
Texas
Center, Texas
Center, Texas
Center, Texa.s
Center, Texas
Center, Texas
Center, Texas
Timpson, Texas
Timpson, Texas

Center,
Oen ter,
Center,
Center,
Center,
Center,
Center,

Texas
Texas
Texas
Texas
Texas
Texas
Texas

Center Rural Mrs. Laferne Daniels
Mrs . Carrie Hill

Center, Texas
Center, exas

Eddins

Mr.Curtis Mayes
Mrs . Addie B. Cli.fton

Timpson, Texas
Center, Texas

Edge.field

Mrs . Frankie Moody ,
Principal
Mrs. Eula M. White

Timpson, Texas
Center, Texas

Harrison

Mrs . Ruth Y. Heartfield Route 4,Timpson,
Texas

Huber

Mr . J. A. Jones,
Principal
Mrs . Danna M. Arnold
Mrs. Mildred Eaden

Route A. Center,
Texas
Route A. Center,
Texas
Route A. Center,Texas
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Schools

Teachers

Jericho

Miss Selma Swindall
Mrs. Jessie Sparks

Joaquin

Mr. Garfield Hill,

Addresses
Box 504, Center, Texas
Box 573, Center, Texas

l40,

Principal
Mrs. Gazelle Boothe,
Elementary Principal
Mrs . Eloise Thorne
Mrs. Eulalia Hill
Miss Ethel Hill
Mr . Vertice Williams
Mrs . Velma bolton
Mr. J. Dean
Mrs • .Amanda McClelland

Box

Liberty

Mrs . Carrie Lewis

Shelbyville, Texas

Neuville

Mr . Leo B. Chumley,

Principal
Mrs. Pearl Lee Radcliff
Mrs . Olivia C. Wade
Patroon
Shelbyville
Independent

Tenaha
Independent

Tennessee

Joaquin, Texas

Center, Texas
Box 453, Center, Texas
Box 14-0, Joaquin, Texas
Box 140, Joaquin, Texas
Joaquin, Texas.
Joaquin, Texas
Joaquin, Texas
Joaquin, Texas

Route 1, Choice, Texas
Route 1, Choice, Texas
Route 1, Choice, Texas

Mrs • .Annie M. Roberts Center, Texas
Mr . Walter McClelland,
Principal
Shelbyville, Texas
Miss Mary L. Lovell
Shelbyville, Texas
Mrs . Annie B. Hearne Center, Texas
Mrs. Fleeta Kau.f'man
Lincoln
Shelbyville, Texas

Mr . T. M. Smith,
Principal
Mrs. Dorothy Peters
:rtirs . Alice Smith
Mrs . Lorraine Peterman
Mrs . Geneva Raspberry
Mrs. Annie Bell

Box 126, Tenaha, Texas
Box 218, Tenaha , Texas
Box 126, Tenaha , 1rexas
Tanaha, Texas
Timpson, Texas
Tenaha, Texas

Mr . Charles Nont -

gomery
Miss Alberta Starks
Miss Johnny Raye
Alexander

Timpson, Texas
Tenaha, Texas
Box 212, •r impson , Texas
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Schools
Timpson
Independent

Teachers

Addresses

Mr. J. A. Alexander,
Principal
Mr. Marvin Robinson,
V. A.

Mr. Hazelton McCray
Mrs. Lillie J. Parker
rs. Zirlie Jones
Mrs. Esther Alexander
Mrs. P. L. Cauley
Mrs. Cora B. Land
Mrs. Gertha L. Jefferson
Mrs. Lucile Tubbs
ss Birdye Roberts

Box 212, Timpson,
Texas
Box 363,
Texas
Timpson,
Box 411,
Texas
Timpson,
Box 212,
Texas
Box 318,
Texas
Box 318,
Texas

Timpson,

Timpson,
Timpson,
Route 3,
Timpson,

Texas
Texas
Box 37,
Texas

Texas
Timpson,
Texas
Timpson,
Timpson,
Timpson,

Turner

Miss May

la Parks

Box 453, Center,
Texas

Weaver

Mrs. Addie B. Bell

Route 4, Box 67,
Timpson, Texas

Webb

Miss Elm.a Swindall,
Principal

Wedgeworth
Shelbyvil le
Rural

Mrs. Lollie P.
Benjamin,
Mrs. Marjorie
Cartwright

Box 504, Center,
Texas
Route A, Center,
Texas
Route 1, Shelbyville,
Texas
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Having had no training in the supervisory field and
only one year of experience, but anxious to help the
teachers improve the school situations, generally, by
securing more equipment, better housing conditions and
more and better teaching materials, the supervisor continued the program initiated in the pre-school conference.
During the term, food, clothing, and bed clothes
were secured by solicitation for a family of four sch ool
age children so they would be able to attend school.

A

deaf and dumb girl, eight years old was placed in the
school for the deaf at Austin; and an attempt was made
to get special training for a youth with orthopedic handicap; due to medical reports this case has not been taken
care of, so another attempt will be made.
'lhe inspiration and information gained in the supervisory courses in the summer of
broaden the program for

1949 led to an attempt to

1949-1950 {handbook and proposed

program, Appendix).
Although there was a lack of interest on the part
of some teachers and most of the local administrators,
the program was followed through with some success.

Dur-

ing January the administration purchased a small building,
and moved it to the Center High School campus to be used
as an office for the supervisor and the County Library.
Many changes have been made, but the major changes
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needed are changes in attitudes.

Better housing has been

secured in most cases; more and better equipment, and
improved instruction have been achieved.
During the 1950 and 1951 term there was a lag;
probably due to the changes brought about through consolidations, which took many schools from the supervisory
program.

However, help was given indirectly.

At this

time a librarian was employed to take charge of the library and assist with office work; two visiting teachers
were added to the staff.
'lhe past term 1951-1952 was a very active year.
During the pre-school conference it was decided that the
instructional program needed stimulation; and an in-service study program would give impetus to it.
the In-Service Study Program was developed.

As a result,

Two groups

were formed--group one, meeting at Center, and group two
at Timpson.

The problem of improving reading was studied;

beginning with readiness in the primary grades and extended
to the high school, where attention was focused on remedial reading.
Other activities were developed in individual
schools.

Some schools were interested in connnunity im-

provement, which is urgently needed in most areas; therefore, the following programs were designed to help facilitate community-school education through in-service
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training for teachers and an On-The-Job Program for
Adults. 10

Visions of a Better Program

1952-1953
Introduction

Basic to a community-school program there must be
co-ordination of purposes among the personnel concerned
with developing the program.

Hence, it is very neces-

sary to study the situation, analyzing all possibilities
of developing an effective community program.

This is

best done through careful study by the group to determine
the needs for such a program.
An In-Service Study program is an excellent start-

ing point.

While determining the needs of the community

there is an opportunity to learn the community resources
as well as connnunity organizations, and methods of other
public services of the community.

There is a better

chance to know the children and some of their problems
that affect their school activities.

10 N.

E. Fritzgerald, et al., "Rural Community Improvement Through Education-;-" On-The-Job Education in
Rural Communities, 1947 . Yearbook, pp. 39-48.
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This information helps the teacher understand his
pupils better, therefore, he can do a better job; but
before beginning the job, planning must be done; consequently, pre-planning by groups is very effective through
an exchange of ideas.

For this reason the following pre-

school planning conference has been planned:

-~.

1.

A pre-school planning conference provides
opportunity for organization to study community situations including in-service
growth of the professional staffs. From
his group meeting emerges needs, philos:ophios, policies, objectives, and definite
plans.

2.

Im.proving the curriculum-finding the needs,
interests, and resources, and integrating
the resources into the curriculum to meet
the needs and interests of the community.

3.

Initiating a Child Study Program--A study
of how a child grows, how he learns, how
and why he reacts to certain situations.

4.

Evaluation of the conference in terms of
the expected outcomes.

Pre-School Conference Program
C.H. Daniel High School
Perry Sampson, Principal
August 29, 1952
9:00-10:00 A. M.

General Assembly
A.

Group singing, Invocation, Announcements.

B.

Arranging sectional meetings
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C.

Selecting Planning Committee
Priluary

10:00-12:00 A. M. Sectional Meetings -- Intermediate
High School
A.

Organization

B.

Planning period

C.

Work period:
l.

12:00-1:00 Noon

Activities

Discussions
a.

How to provide more
attractive enrivonment

b.

Problems raised by
group

Lunch Period

1:00-2:45 F. M. Sectional Meetings
A.

Examination of new books on display

B.

Make tentative schedule (an
attempt to integrate subjects
into core areas and large blocks
of time)

2:45-4:00 P. M. General Assembly
A.

Reports of groups

B.

Report of Planning Committee

C.

Group action on Committee's Reports

D.

Announcements

Dismission
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From the pre-school conf'erence the in-service
education program for teachers develops.

Emerging

through efforts to include community laymen into the
school-community plans and curriculum revision.ii

Procedures
The duties performed and the responsibilities
assumed by the Planning Connnittee will vary from one
situation to another.

However, the following responsi-

bilities, among others, are assumed by the committee:
1.

The Planning Committee establishes procedures
by which problems are selected for study;
supervises the selection of problems; and
prepares for consideration by the staffs a
sunnnary of its work and a statement of the
problems suggested for study.

2.

The committee sets up the over-all organization
for work. Makes provision for general sessions,
special interest groups, and recreational and
social activities, provides for continuous and
direct communication between each working group
and the Planning Committee.

3.

It is the duty of the committee to provide a
plan for the selection, organization, and use
of appropriate professional literature, to
suggest titles to be included, and to promote
the establishment of a professional library for
the county, located at the County Library and
directed by the County Librarian, to be used
by the groups.

iiReport of Work Conference, op. cit., p. 22.
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The Planning Committee will advise with each
study group and with administrative officers
in the selection of consultants.
The Planning Committee provides for continuous
evaluation of the study program, talces an
active part in the evaluation, and summarizes
the findings of those who take part in the
process. This summary will be mimeographed
and distributed to all participants. The final
evaluation will be an important factor in
planning the program for the next year.
In addition to the above functions of the Planning
Committee, it may assume other responsibilities.

For

instance, it may become necessary to assume the responsibility for appointing leade~s, when the committee
recognizes potentialities of leadership among the group.
It may prepare a.nd distribute aids to the study
groups for the problems which 'have been selected.

These

study sheets will contain lists of questions and references that are sources of help.
For the sake of effectiveness, co-ordination, and
continuity, the Planning Committee should give direction
to the total program, including the meeting held at regular intervals during school terms; the professional
library, the pre-school conference, visitations and observations, and experimentations.

As the program expands,

the committee will be concerned with activities which
are not directly associated with the study program, such
as summer workshops, community conferences, camps, and
travels.
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From the foregoing suggestions as to the functions
of the planning committee, it is apparent that the · success of the program depends upon the effectiveness with
which this group works. 12

In-Service Education Program for Teacher Growth
Introduction

In view of the current trends in improving the
teaching-learning situation in the state and nation,
generally, and realizing the need for stimulation of
teacher growth in Shelby County and definite plans for
pointing the way toward meeting the needs of all children and adults in the communities; it seems feasible
that an in-service training program will help solve many
of the problems confronting the school staffs.

Therefore,

this study program has been designed to guide the thinking of the professional personnel of the county through
the following objectives:
1.

· 12

w.

To bring to the teachers• attention their responsibility in meeting the needs of all children in
preparing them for:

Morrison McCall , "In-Service Education Handbook for
the Development of Programs, 11 Alabama State Department
of Education.
pp. 62-66.
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a.
b.
c.
d.

Self realization ( i ntellectual efficiency)
Hmnan relationship (social efficiency)
Economic efficiency (prepared to make a
living)
Civic responsibility (community efficiency
and democratic leadership) .

To help teachers understand the factors that
influence child growth and development .

3.

To help teachers understand the changes in
modern society that are effecting the life of
the school child, and the problems that arise
from those changes.

4.

ri•o place special emphasis upon the necessity of
continued teacher growth to meet the demands of
modern education .
To offer solutions to special problems presented
by teachers attending the meetings .

Organization of Study Groups
One of the most important objectives of an inservice study program is to stimulate and make possible
ac t ive par t icipation by all members of the group .

There-

fore organization of small groups should be made on the
basis of problem interests, or purposes :
1.

The group in which all members have much the
same type of school work and are concerned
with the same or similar problems .

2.

The group whose members represent a variety of
teaching assignments , and who are concerned
about common problems .

3.

The group wh ich emerges from the other two, and
which includes members whose responsibilities are
not alike but are closely interrelated, and wish
to make a group attack u pon a common problem .
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Techniques of Attacks
Because of the differences in the nature and magnitude of problems a variety of approaches are offered
in solving them:
1.

County-Wide Pre-School Workshop.

2.

Individual School Pre-School Work Conference.

3.

Principals' Conference.

4.

Individual Study Groups.

5.

Social Rec r eational Leadership Institute.

6.

School-Community Health Workshop.

7.

Resource Use Education Work shop .

8.

Visita t ion and Observation. 13

Problem Area
The following are suggested problems that may be
conmion to most school staffs:
1.

Curriculum Development or Revision.
a.
b.
c.

How should t he new course of study be used?
To what extent should this tentative course
affect classroom procedure?
What is the teacher's job?
(1) Should he take children where they are
or think of accomplishing definite

13 National

Education Association for Supervision and
Development, "Group Processes," pp. 65-67.
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curriculum demands?
(2) How can he be sure that the curriculum is
(3

J

adequate?
How much should he feel that it is his
job to prepare children for the next
grade?

d.

Provide for better physical and recreation
education in a varied and balanced program of
instruction and activities.

e.

Use local resources as instructional materials.

f.

Selecting and organizing subject matter materials into practices of Living and Learning
in the Schools of Shelby County.

g.

Provide for special services for all exceptional
children, including social adjustment for those
retarded.

h.

Improve techniques for use of instructional
materials.

i.

Make and keep cumulative records of all children
for reference.

j.

Administer intelligence and ability tests for
determining pupil growth and development.

k.

Plan daily schedules of balanced time and
teacher load.

2.

Relating the school to the community and family:
a.

Why should teachers know the community in its
varied aspects?

b.

How can the community know the teacher as an
individual and as a group worker?

c.

What health problems affect both the school
and comm.unity?

d.

Planning Community-School Program that is
flexible enough to meet the needs of any community in the county.
(1) Educate people to par t icipate more
actively and intelligently in their
daily work, improving homes, church,
school, and ?ommunity.
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(2) Educate people to provide for opportuni-

ties for children to participate realistically in worthwhile community activities;
and to furnish leadership and facilities
through which the adults of the community
may find channels for their own development and for participation in worthwhile
school-community projects.

(3) Educate people to develop worthwhile
community organizations for comm.unity
growth and strength.

(4) Provide for public health and safety programs that will improve health conditions
in the community.

3.

Develop philosophies and policies for all schools
as guides in directing the school program.

4.

Provide for continued growth of professional
personnel.

Rural Community Improvement Through Education
Within the past few decades we have come to realize
that a better balance between our natural and human
resources would make possible a higher standard of living.
Because some device was needed to assist in maintaining
this balance, legislative action has been resorted to
in an attempt to prevent an unwise exploitation of resources.

It is evident that legislature alone does not

insure wise use of resources.

Some other means are needed,

especially where group action is required.
In recent years we are turning more and more to use
of educational techniques in solving many problems that
form barriers to higher standards of living.

Some of the
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more effective of these techniques make use of community
problems and resources in developing the necessary knowledge, attitudes, and skills.

'Ihe use of such problems

and resources, especially those of local origin and
application, are important also, because they tend to
stimulate action programs directed towards finding solutions of problems .
'Ihe use of educational techniques in progr ams for
the best use of resources necessitates some modifications
of present practices .

Changes are needed wh ich will in-

sure a higher degree of co-operat ion among and within
the various agencies interested in improving· rural life
through education, and which will enable people to learn
and work together better for the improvement of human
welfare.

For the school, this means that the subject

matter must be integrated rather than partitioned ; that
pupils participate in planning ; that schedules and courses
be adapted to community needs; and that school personnel
and facilities become available for the entire year .

For

all agencies, it means that community welfare is more
important than agency objectives; that co-operative action
involves genuinely working together; and that each agency
is ob~igated to make its greatest possible contribution
to the solution of the problems of the community.
The rapidity and extent to which these suggested
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changes in principle and practice are made will depend
upon the type and quality of educational leadership
available in rural areas.

Leadership-development pro-

grams are needed to supply effective leaders.
Some progress has been made by educational agencies in adapting their programs to problem
rur al area s.

solving in

Some communities have achi eved a measure

of success in finding solutions to their loc a l community
problems.

In these communities, the local school and

other agencies concerned with educational programs have
worked t ogether in carrying out various types of a ctivities contributing to community im.provement. 14
According to recent research some of the most outstanding school-connnunity projects have been carried on
in Ascension Parish, Louisiana; Little River Community
of Durham, North Carolina; The Allen-White Community in
Hardeman County, Tennessee and The Wheeler Springs Community16

Houston County, Texas.

Other programs are in

the making and Shelby County needs to be included within
this group.

Conse quently, the following proposed program

has been planned to present to the professional personnel
and the connnunity leaders for their _consideration:

16 Fritzgerald, et al., op. cit., pp.

39-40.

W. K. McCharen, "Improving the Q,u ali ty of Living,"
A Study of Community Schools in the §outh.

16
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For the purpose of promoting closer articulation
between school programs and community life needs--in all
fields and at all academic levels from kindergarten
through adult life.

Subserving this general goal and as

means toward its achievement are more specific objectives:
1.

To secure a clear picture of the existing economic
and social conditions in Shelby County.

2.

To enumerate and evaluate the economic and social
needs of the rural districts.

3.

To draw up general plans of organization and
procedure in order to make living as attractive
as it should be.

4.

prepare in detail a number of practical,
specific projects that may be carried out in
rural districts to accomplish above purposes.

5.

To arrive at general principles along which
the school program and curriculum should
evolve, and to prepare specific recommendations
for evolutionary changes in the curriculum of
the rural public schools.

To

Procedures
A.

Organization for Community Activities:

1.

Plan comm.unity organization suitable for
various types of activities.

2.

Plan a program for improving economic
and social conditions in a rural community.
a.

Listing of needs of the community:
(1) economic
(2) social
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3.

b.

Ap p raising the resources and facilities
available to meet each need.

c.

Appraising the existing or feasible organizations.

d.

Make annual and long-term pla ns.

e.

Provide for co-ordination and allocation among
organizations.

f.

Organize a community association.

g.

Secure information and help from federal and
other governmental organizations aiding rural
life.i~

Develop a Community Center at the school.
a.

Plan a program of feasible activities.
(1) Field trips
(2) Club activities
(3) Home projects
(4) Demonstrations and exhibits
(5) Visitation

b.

c.

Plan program of learning experiences
(1)

Group discussion of community problems
(Use resource visitors)

(2)

Health Programs
(Sanitation and Safety)

(3)

Adult Study Group
(On-The-Job Learning)
(Evening classes)

School-Community Co-ordination
(1)
(2)

(3)

16 Samuel

336.

Parents' education
Use of school facilities
Suitable school-con:nnunity projects

Everett,~~-, The Community School, pp.

333-
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d.

4.

(4)

Visual Aids

(5)

Homemaking projects

(6)

Farm shop projects

Recre a tion:

Esthetics

(1)

Library extension

(2)

Sports, games, swimming, etc.

(3)

Camping, fishing, and hunting.

Special Services:
a.

Utilization of community resources in teaching
and vitilizing all curricular fields.

b.

Assist in building a School-Community Library
to be directed and handled through the county
library by the county librarian.

c.

Secure and select bulletins, pamphlets, books,
r eprints, etc.; assemble into loan kits to be
used and returned to the office.

d.

Description of successful community programs
will be secured and given to these working
with the programs.

e.

Mimeographed bi~liographies will be ready by
l ast of September.

f.

Consultant services will be provided as needed.

g.

Plans to visit a Comm.unity- Sch ool project for
information and stimulation.i 7

17Edward

pp .

G. Olsen, Sch ool and Community Programs,

488-489.
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CHAPTER IV
SUMMARY

It is the philosophy of the writer that children
learn by doing.

A good school provides such activities

as will create learning situations for each child based
upon the needs, interests, and ability of the child.

A

good school seeks outlets through which the child may
participate realistically in worthwhile community activities, and a good community provides adequate school
facilities to meet the demands of an educational program,
that recognizes child's behavior and growth as important
factors in the total learning situation.
It is believed that the economic, social, cultural
and academic improvement of a community depends wholly
upon the total educational system from the kindergarten
through adult life.

A community cannot improve its status

by educating some of its citizens while the masses remain
illiterate.

Everyone must have economic, social, and

academic literacy if he is to be a competent citizen in a
free democratic society.
It is further believed that the home environment is
the most important factor in the teaching-learning situation, that full understanding and co-operation with the
home is essential for effective teaching.
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With these beliefs in mind, it has been the purpose
of this study to plan for a program that will release all
potentialities of the schools and communities that can
improve the learning and living situation in Shelby
County.
Efforts have been made over a period of five years
to stimulate a desire for improvement.

The administra-

tion purchased a projector so as to bring the use of
visual aids into the instructional program.
schools used it effectively.

Some of the

Other schools have experi-

mented with various types of community experiences.

Yet,

all of these approaches to effect learning are still too
lit t le used in the schools at all levels.

The general

academic tradition in education, the lack of interested
or t r ained teaching personnel, professional timidity of
leadersh ip and staffs, the failure to realize that nonverbal teaching need not be expensive, lack of effective
organization to secure, handle and arrange these materials
and experiences, and to promote their use--these and
other factors may account for the present limited use of
newer approaches and techniques.

Although none of these

obsta cles deter teachers and administrators of imagination and initiative, they have nevertheless become negative factors in most of the schools in Shelby County.
Knowing this inertia and appreciating the educational
necessity of rel a ting sch ools more closely with community

Bo
life, the writer has made a study of successful programs
reported in Olsen's Community and School Programs; 1
Everett, et al ., 'Ihe Community School; 2
Improving the Quality of Living; 3

McCharen,

and suggested proce-

dures in developing comm.unity-schools by Olsen, School
and Community, 4

1947

ties,

1949

Yearbook,

Yearbook, 6

Yearbook, 7
~,8

On-The-Job Education in Rural Communi6

The Rural Supervisor at Work,

Leadership Through supervision,

1946

The White House Conference on Runal Educa-

and a number of periodicals that carried articles

on Community-Schools Programs; the State Departments of
Education of Louisiana, Alabama, Kentucky, Georgia, and
ontana sent bulletins containing descriptions of the
programs being carried on in those states.

In addition

interviews were made with other supervisors and school
visitation in Marion and Harrison Counties that are making progress in developing Community School Programs
were used as in evaluating possibilities for further
development in Shelby County.
Each of the above studies has . given information on

i ~ . , pp. 3-499.
Everett, at al., op. cit., pp. 23-462.
3 McCharen, op. cit., pp. 11-68.
4 0lsen, op. cit., pp. 3-73.
2

6

N. E.
63.
6
N. E.
7
N. E .
8
N. E.

A. On-The-Job Education in Rural Communities,pp.39A. The Rural Supervisor at Work, pp. 12-103.
A. Leadership Throu~h Supervision, pp. 12-64.
A. The White Houseonference ••• , op. cit., pp.75-97.
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how to stimulate action in the direction of this type of
program, as well as inspiration by pointing the way
toward readiness for community improvement.

When rural

people have clearer concepts considering the nature of
their problems and really appreciate the power of education to remold and redirect rural life, adequacy and
equality of educational opportunity for their children
will then become possible through the solution of the
problems which have persisted for decades.
Far too many people in .America, both in and out of
the educational s~stem, look upon the schools as places
to learn reading, writing, and arithmetic.

These were the

only purposes during the frontier days of the country.
Times have changed.

America is no longer a rural fron-

tier society; it is a highly industrialized urban society,
and Shelby County is definitely a part of that society;
and as such, should accept the changes that are taking
place among its next door neighbors.
Democracy and civil liberties that have come to be
taken for granted in this country are backed against the
wall all over the world.

If education is to continue to

be a force for improving the lives of people, it must reexamine its purposes, it must take on broader and deeper
purposes, aimed directly at lifting the quality of living
for all kinds of people.

These objectives must be tuned
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to modern times and demands.

They must meet the challenge

facing the world, and must apply to every individual,
regardless to race, color, or creed. 8
It is believed that the purpose of the school
any level

to serve the people.

on

First, it must serve

the child · in his growth toward competent citizenship in a
modern world.

He must have social and economic, as well

as academic literacy.

Children must have a chance to

learn about, and live in the world that is.

From here on,

there is no such thing as individual or national security
other than within the framework of a world of peace.

It

is believed that lasting peace cannot be negotiated, but
can be bui lt with education used as a constructive tool
in the minds and hearts of all people.
If these purposes are to be realized, there is much
work to do.

The understandings and beliefs of all must

be strengthened.
tasks.

The schools must be geared to do the

A new conception of organization must be developed.

These purposes must be the core, the very heart of the
curriculum.

The structure of the school and its organi-

zation must be formed so as to bring to bear the full
power of staff members and community resources on the

&National Education Association, Or anizin
tar School for Livin and Learn-i_n.-.,--...,..,_........,,_......- .....- Assoc ation for Supervision and Curriculum
p.

9.
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accomplishment of these broader purposes.
In serving the child, there are four points of
emphasis considered.

First, the child should be better

physically, because of the school; if this is true, then
the entire school environment has to be measured and
considered with that objective in mind.

Second, the

child should have better mental health because of his
having attended school.

Emotional instability on the

part of great blocks of American population is one of
the major threats of modern times.

The physical and men-

tal health of children can not be served adequately without them being seen as individuals, and without reorganizing the schools to meet the needs of each child,
incorporating into the daily relations with children more
of what is known in child growth, and training teachers,
children, and parents to understand and accept a new
set of educational values.

Third, the child must get an

adequate set of tools in terms of information and skills-re ading , writing, and arithmetic, and how to use his
hands.

At no time has the complexity of living been as

great as that which stretches ahead of the children now
enrolled in the schools of this nation. 10
The procedures most prevalent today have defeated,
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t hrough frustration, and will continue to d efeat millions
of children, because they are not prepared for high
academic achievement.

These same procedures impair nearly

as many more children by failing to challenge them to the
limi t of their capacities.

Fourth, it is believed that

the child should emerge from the school with a depth of
ideals formed within the general framework of fr e edom and
democ r acy; ideals that have been acquired because the
school is organized to serve the purposes of the child,
the community, the nation and the world.

The kind of

citizen a child will make cannot be determined by what
he knows.

In the final analysis, an individual acts

u pon what he believes.

His attitudes and ideals must be

of t he kind and quality which help him to live and get
along with others.

There was a time during the frontier

d ays, when t he famil y constituted almost the sole environment of t h e child.

He received most of his educ ation,

his ideals, his work habits, and his action patterns from
the p eople with whom he lived.

As the frontier disappeared,

the population increased, cities have multiplied, communicat ion has be en ex tended, the community has become more
and more significant as an influence in the lives of
people.
A modern community is more than the sum total of all
the families t hat live in it.

It is the sum total of all

the influences of the community, the families, the church,

85
the school, the picture show, the industrial plant, the
saloon, the smok e, and the noise.

The s chool is an

agency supported by society for the improvement of the
life of its member s.
impact of

The individual cannot escape the

the community in which he lives.

It is the consensus of opinion that growth and
development come through use and participation; therefore, it is believed that the school serves the community
by seeking outlets through whi ch children may participate
realistically in worthwhile community activities and by
furnishing leadership and facilities through which adults
may find avenues for their own development.

Because of

its location within the community , there is no institution in .American life so ideally fitted to serve as a
c entral pole of a spiral of commun ity improvement as the
school.
The school has an important rile to p lay in developing worthwhile activities in the community.

The school

explores the community, discovers its needs and problems,
and utilizes its resources to work toward solving the
problems.

The school takes the lead in the organization

for co-operative planning of' a commu 1i ty-school p,-,oe;rarri.
The school pi->ovides for economic needs by co - operative
buying and marketing, and working together for common
causes.

The sch ool provides for social and recreational

86
activities for youth and adults.

llie school can help

1

adults by developing study groups so as to teach them
about health and sanitation problems, and how to prevent
the spread of diseases.

The school can help by encour-

aging home beautification projects, improved methods of
work and more modern equipment for both house and farm.
The school takes the lead by encouraging laymen and
parents to participate in planning the school's program.
All of these and many more ways can be used to improve
the school and community through education.
The quality of home life affects every person in
the community.

The homemaker has one of the most re-

sponsible jobs in present day society; it is the only
job of comparable responsibility in which there is no
supervision
fications.

and for which there are no entrance qualiDespite its importance, relatively few home-

makers have more than hit-or-miss training for their job.
Though homemaking is offered in secondary schools, many
rural schools do not offer it.

In other schools it

fails to benefit the thousands of pupils who never reach
the upper grades.

All homemakers need information con-

cerning the importance of nutrition.

Furthermore, the

complex relationships of the modern family in, and with,
its community and community agencies, have Qreated pressures which make necessary a critical examination of the
basic needs of individuals in order to provide for emotional stability.
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'Ihe need for providing on-the-job training for homemakers as well as in other fields has been recognized
by some public schools throughout the country .

The indus-

trial development of rural areas is increasing the need
for persons trained in the merchandising of goods and
services .

'!·raining programs for most of these services

may be provided in many

rural schools .

~art time and

evening c1asses may be organized for experienced workers
or helpers.

This type or training is needed in uhe

schools of Shelby Co unty, the ultimate end of the Community-School program proposed in this study is to make
life richer and happier for the people of all communities.

Recommendations
In order that the schools of Shelby County be able
to meet the challenge of the social and economic changes
in a modern world the writer makes the following recommendations:

1.

The school staffs of each school assume responsibility for promoting the community-school
program in their communities .

2.

All schools in Shelby County organize for a
community-school program to conserve time
in situations where time is an important
element in working with groups; for flexibility,
to make things easier for group action; ·ror
making change where groups are concerned ; for
better social living in developing better
human relations within groups of various age
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levels; for lasting values in improving the
quality of living in the community.
An organization having such qualities will serve

the purposes of child growth, community living, democratic action, and world understanding.ii

3.

Community-schools share with citizens the
responsibility for the identification of
community needs and the development of subsequent action programs to meet these needs.

4.

The community-school begins its responsibility
for better living with immediate school
environment.

5.

The old and new school plants be so constructed
as to be entirely adequate to meet the demand
of an educational program which recognizes
child behavior and growth as important factors
in the teaching-learning situation. That the
buildings and equipment be used to provide
for children, youth, and adults those experiences in community living which are adequately
provided by agencies other than the school. 12

6.

Tb.at closer relationship between teachers and
parents be developed.

7.

The curriculum of the community-school be
sufficiently flexible to facilitate the
realization of its purposes.
a.

The commu.nity-schools make full use of all
community resources.

b.

The schools' programs be dynamic, chan~ing
to meet the needs of the communities. 13

i 1 National Education Association Organizing the Elementary School for Living and Learning, Association for
Supervision and Curriculum Development , pp. 15-21.
12 Ibid.,

pp . 16-21.

13 0lsen,

op. cit., p . xiii.
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14

8.

The teachers accept their profession as one
demanding continuous growth in knowledge of
children and in techniques of teaching.

9.

The community secures staff personnel
properly prepared to contribute t o
the objectives of the school, facilitates effective work and continuous professional growth by members of the staff,
and maintain only those personnel policies
which are consistent with the school's
purposes .

10.

That community good citizenship groups be used
where inertia persist in regards to Negro schools,
among administrative staffs.

11 .

The people of Shelby County became cognizant
of the changes being made in educational
trends; that they see their communities
through new eyes; that they become aware of
those small ugly overcrowded homes and schools ;
of the unpaved streets and roads that are
almost impassable during rainy weather ; the
complete lack of adequate teaching .facilities;
the lack o.f teachers with the necessary instructional equipment--attitudes t oward responsibility, sympathetic understanding of children's
problems, the knowledge of child growth and
development; the lack of recreational facilities for schools and communities; good human
relations; and knowledge of current teaching
techniques in developing an effective learning situations. 14

John Rothschild , "Seeing the South,

11

p. 477.
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A MAP OF SHELBY COUNTY SCHOOLS
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Mr . Chas. Montgomery , President, County Teachers'
Association
Mrs . Loberta H. Forte, Supervisor
Mr. Russell Whiteside, County Superintendent.
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1949-1950 CALENDAR
SEELBY COUNTY SCHOOL PROGRAM, CENTER, TEXAS

Friday, Sept . 2nd., 1949, 9:15 A. M.
C.H. Daniels High School , Center, Texas
C.H. Daniels, }rincipal .
Friday, Oct. 21, 1949, 2:30 P. ~.
Neuville Junior High School
Leo B. Chumley, Principal
Friday, Dec. 9, 1949, 2:30, P. M.
Washington High School , Tenaha, Texas
Chas.

ontgomery Principal

Friday, Jan.20, 1950, 2:30, F . M.
Shelbyville Junior High School
Walter McClelland, Principal
Friday,

arch 10, 1950, 2:30 P. M.

Marian Anderson High School , Joaquin
Garfield Hill , Principal
Friday, April 22 , 1950, 2:30 P. M.
impson

igh School , Timpson, Texas

J. A. Alexander , Principal
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Sat. March 12, 1950, 10:00 A. 1 .
County Basketball Tournament
Mari an Anderson Hign School, Joaquin, Texas
Vernette Powdrill, Director Athletics
Friday March

24,

1950, 10:00 A. M.

County Interscholastic League
C.H. Daniels High School, Center, Texas
Perry Sampson, Director General
Friday April 2, 1950 9:00 A. M.
District Interscholastic League
Arp High School, Arp, Texas
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Special Supervisory Conferences
I.

By appointment:

A.
B.

c.
II.

Organize Parents-Teachers Association.
A.
B.
C.

III.

Work with group in solving school and community problems.
Determine the causes of non-attendance and
give assistance where needed.
Direct discussions, forums, etc.

Organize Student Groups in clubs, councils, etc.
A.
B.
C.

IV.

Give assistance in curriculum revision.
Aid in developing units of instruction,
and demonstrate techniques in presenting .
Aid in formulating plans for securing or
making instructional materials.

Encourage scouting.
Aid Student Councils .
Aid with Rhythm Bands, Choral Clubs, etc.

Arrange for Visiting Daya:
Want to visit schools in the follovring countie :
Camp County
Cass County
Gregg County
Harrison
County
arion County
Harris County
Morris County
Smith County
Upshur County

Only one teacher from a school will
go on any one trip . Our urpose is
to see other schools in action,
that we may be helped. ~e expect you
to list those things you ant to look
for, that might help you. Make your
decision now so contact c
b md
for permission to make th trips.

Some schools in the above counties are doing outstanding work in the classroom and in tho corn.~unities.
Directory for Sectional Meetings
Organized Sectional
Executive County Officials:

roups

rs . Loberta B. Forte,

visor.
High School Principals, 1r . J.
exander, Chair an
Elementary Department, ...iss Elma
ind 11, Chairm
Primary Department, rs . ary Lovell, Chair an
County Teachers Association, r . Chas.
ntgomory, res.

r-
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County Interscholastic League, Mr. Perry Sampson,
Director General
County Athletic Associat ion, Mr. Vernette Powdrill,
Director
County Parents-Teachers Association, Mrs. Gaze lla Boothe,
President
Proposed Groups
Mrs. Esther lexander , Director
Mr. J. A. Marshall and James
Hines, Scout Masters
Mrs. Eulalia Hill, Directress

County Youth Council
County Boy Scout Troup
County Choral Club
County Teachers Training
Unit

Mrs. Florence Sanders, Chairman

Principal and High School
Equipment
J. A. Alexander, Chairman
W. E. Goodwin, Secretary

Meetings:

Oct. 21; Dec.

9; Jan.

20; March 3;

pril 28.

Problems to be considered :
1.
2.

3.

4.

To increase attendance.
To observe revord keeping more seriously.
To work toward definite Educational Goals in all
class activities
'I'o look upon teaching as a profession and not just
another job.
County Teachers! Association

Mr. Chas.
Meetings:

Oct.

14,

ontgomer7, President

1949; March 17, 1950

Problems to work out:
1.

One hundred per cent membership in both State and
District Associations.

2.

Full co-operation with the State and District Program.
Miss Elma Swindall, Secr.e tary

101
A Proposed Program for Shelby County,
Theme:

I.

Stimulating Teacher-Growth Through In- Service
Training.

Obj e ctives:
A.
B.
C.
D.
E.

II.

1949-1950

To improve the t e acher-le a rning situation.
To cre a te a desire among the t e en-age g roup
to a t tend school more r egularly .
To develop a closer relationship between
the school and the community .
To establish adult classes throughout the
county.
To develo p a better living condition in t h e
communities through a knowledge of the
values and wi s e use of our natural resources.

Procedure:
A.

Conduct p anel discussions, Forums, Symposiums ,
etc. to solve problems and g ain information
on using new techni ques.

B.

Develop curricular that meet the needs of all
students and the community, and execute it.

C.

Personal visits, school-connnunity programs,
sch ool-church, created for corru:nunity imp rovement, develop understandings.

D.

Education is the solution to many community
problems. Adult classes taught by teachers
or qualified instructors will help.

E.

Bu ild units around community resources,
from which all skills are taught.
Sectional

eetings

Friday, Sept. 2nd., 1949, Center, Texas
Loberta H. Forte, Presiding -General Assembly:
Group Singing
Invocation
Group Singing
Reading last minutes
Annual report

Mrs. Mable Blount, Pianist

Mr. J. A. Marshall

Mrs. D. M. Arnold, Secretary
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Superintendent's Hour

Mr. F. L. Moffett, City Superintendent, discussion: Meeting
Responsibilities.

Mr. Russell Whiteside, discussion:
The new laws, Reports , and keeping the A. D. A. up.
Ten minutes break for recreation.
Sectional meetings -Organization of all sections
General session Assembly

Reports from sections by
secretary.
Discussion on participation
in the Fair.

Adjourn
Primary Department
Mrs. Mary Lovell, Chairman
Place
Time
Theme:

East Liberty.
Friday Oct. 14, 1949.
Living and Learning with Children in Shelb
A.

Pupil adjustments to school life.
Guiding in Art.

l.

a.
b.
c.

B.

II.

Soap Sculpture -- Pets.
Clay modeling
-- Toys
Use of papier mache

Evaluation of techniques used in demonstrations.

Place: Webb Elementary School
Time: December 2, 1949, l:JO F .
Theme: Healthful ~iving in ebb community-school
through units on:
1.
2.

B.
III.

County.

The food we eat.
Being safe.
3. Playing the game.
School sanitation.
Evaluation --

4.

Place: Neuville Junior High School
Time : January 13, 1950, 1:30 P. M.
Theme: Improving Instruction in Shelby County
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Torough:
1.
2.

3.
B.

3.

4.

Independent study Periods
The Use of Visual Aids.
Radio Educational Programs
Remedial Reading

Place: Shelbyville Junior High School
Time: February 24, 1950, P. M.
Theme: Building Citizenship in a Democracy Through
the Social Studies of Primary Grades.
1.
2.

3.

4.

5.

v.

Modern Phonetic Instruction.
Comprehension of word meaning.
Ability to follow direction

Develop the Habit of Mastery by --

1.
2.

. IV.

Enlarging the Vocabulary with:

Practical Democracy in Education.
The Study of Voting in Shelby County.
How We work and Live in Shelby County
We and Our Neighbors: Community Living.
Stories of Early Life in the Colonies.

Place : Jericho Elementary School
Time: April 7, 1950, 1:30, P. M.
'Iheme: Music in the Elementary Schools
A. Learning in the Primary Grades.
1.
2.

J.

4.

Singing Groups.
Rhythm Bands.
Choral Singing in the Primary Grades.
Folk Songs.

Mrs. Hazel Walker, Sec'ry.

rs. Jessie B. Sparks, Treasurer

Intermediate Department
Miss Selma Swindall, Chairman;
rs. Frankie Moody, Sec'ry.
Mrs. Vivian Nel son, Treasurer

I.

Place: East Liberty High School
Time: October 21, 1949
Theme: Developing Good Habits of Re cognizing and
Interpreting Tb.ought Units of One or ore Lines
in Length in both Oral and Silent Reading.

A.

Objectives of the Reading Program:

1.
2.

3.

B.

Techniques of Teaching Reading:

1.

2.

l.:5.
6.

c.

For Reading Skills.
For information.
For Enjoyment.

Group Reading.
Silent eading.
Oral Reading.
Interpreting Reading.
Discussing ideas and facts
necessary for comprehension.
Choral Re a ding.

Evaluating Results obtained in:

1.

Skills:

a.
b.
c.
d.

2.

3.

4.

5.

II.

Immediate values.
Enjoyment by pupils.
Broadening knowledge
Comprehension.

Place: Washington High Sch ool, Tenaha, Texas
Time: Friday, December 9, 1949; 3:15, f . .
Theme:
Improving School Attendance:
A.

Discover causes for non-attendance:

1.
2.

l:5.
6.

III.

Word r e cognition.
Expression.
Sp eed.
Pronounciation.

Personal interviews with parents.
Keep Attendant Records.
Improving curriculum.
Provide for exceptional children.
Provide for social adjustment.
Provide for comfort.

Place: Shelbyville Junior High School
Time:
Friday, Jan. 20, 1950; 3:15 P. M.
Theme: Formulating, directing, and evaluating a
guidance program.
A.

Discovering the needs for the program.
1.
2.

J.

To arouse pupils' interests.
o improve discip line.
To improve attendance.
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4.

$.

6.
7.

8.
B.

IV.

To
To
To
To
To

improve family relations.
understand peculiarities.
develop a feeling of belonging.
aid in making decisions.
aid in making adjustments.

The role of the teacher in the guidance
program:

1.
2.

Regard pupils as individuals.
Develop friendly attitudes toward
pupils .

3.

Obtain intimate lmowledge of home life
of students.

4.

Direct students' choice of vocation.

5.

Help pupils solve problems and give
inspiration.

Place: Marian Anderson High School, Joaquin
Time: March 10, 1950; 3:15 P. M.
Theme: Teachers Living and Working in the Community.
A. Know the needs of the community
1. Interviews.
2. Analyze information secured.
3. Help to improve conditions.
a . Educating the people
b. Encourage thrift
c.
Provide recreat~on for all people.

